
Supplemental Digital Content A, B, C, and D

Appendix A: Example Mini-lesson for “Say More”
Mini–Lesson

“Say More”

Introduction and Purpose of Activity

· Start by asking, “Who in here is an author?” (Encourage students to raise their hands or indicate in some way)
· The purpose of today’s lesson is to talk about “saying more” in our writing – When we say more it means that we are writing more letters, words and sentences in our writing. We are making our writing longer when we say more! 

Communication Activity (modeling and guided practice)
· Ask, “How many of you like to fill the page with your writing?” (Encourage students to raise their hands or indicate in some way)
· Say, “Sometimes authors don’t write very much at all! When we listen to an author whose writing is very short we really wish that author would say more.” (Show a photo with a very brief sample you’ve written – i.e., a single word label, phrase or sentence) 

· Say, “Let’s look at our tip sheet to get some ideas about how we can say more in our writing (Show the students the “Say More” tip sheet).
· Model how to “Say More” in writing by using the short sample you used earlier in the lesson 

· Talk about the photo and the interesting content in the photo (Post a photo on the writing area – large paper, dry erase board, SmartBoard, or chalk board)
· Read aloud your written text

· Ask students, “What else could I tell in my writing?” (Offer ideas that the students can choose if they struggle with sharing new ideas to add)
· Say, “Let’s add your ideas to my writing” (Model out loud how you would turn the students’ ideas into sentence).
· Say, “Let’s read everything we have added (Read the entire sample aloud). We really said a lot more in our writing

· Tip: For more skilled writers, or when repeating a lesson, consider modelling with different types of writing (personal recount, made-up story or a description). 
· Say, “Remember, when you are writing today that it is important to “say more” and add new ideas to your writing.”

Mini-lesson Facilitator Notes                                                                                                         

· Encourage each student to contribute more information to your writing – For students who cannot use words to share, bring your photo to them and encouraging them to point to something of interest. If they do, say aloud  “___ (student name) thinks I should tell more about ____ (idea). That is a good idea!”

· During individual writing time, remember to encourage students to add more information to their writing after the student has finished writing. 
Materials Used
·  “Say More” tip sheet

· Personal photo and very brief writing sample(s)

· Recording tools (marker, dry erase board, large paper, SmartBoard, or chalk board)

· Talking stick

Time: Allow 10 minutes

To accompany:  Sturm, J. (2012). An Enriched Writers’ Workshop for Beginning Writers with Developmental Disabilities. Topics in Language Disorders, 32(4). 
Appendix B: Example of Strategy Tip Sheet for Students
Saying More

1. What else can I say about my topic?  [image: image4.png],%
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2. What else would others want to hear? 

3. Think of 2-3 more ideas and add 
them to your writing.
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To accompany:  Sturm, J. (2012). An Enriched Writers’ Workshop for Beginning Writers with Developmental Disabilities. Topics in Language Disorders, 32(4). 
Appendix C: Example Product Using Three Writing Tools
Tyler’s Writing Sample Using Three Writing Tools

(Pencil + Drawing/Writing, Alphabet Board + Scribe, Dry Erase Board + Scribe)
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Appendix D: Example of an Individual Student Tip Sheet
Student Tip Sheet for Tyler (An Early Beginning Writer)
Choosing a Topic


Goal:
Consistently demonstrate a preference for a topic to share



Choose a variety of topics 

1. Offer Tyler the overlay of topic choices located in tool kit saying, “Tell me where you would like to get your topic today.”  Wait for him to point to his choice. Do not show him the choices by pointing – He will copy you.

2. Provide the actual choices (e.g., a set of magazines or the field trip notebooks) to help foster his understanding. Help him get to the materials and make a final selection.

3. Help Tyler review picture choices by doing a “picture walk,” turning pages of a magazine or notebook and talking about it.
4. Model for Tyler what you like (“I like…”) and ask him to “Show me what you like.”

5. After he identifies one or more pictures by pointing with his finger, have Tyler confirm his writing topic for the day by saying, “Show me the picture you would like to use for your writing.”

Writing

Goals: 
· Choose each letter of his name when presented with a set of letter tiles  

· Generate words that are linked in meaning to the topic

· Use multiple “pencils” to convey meaning in writing

Spelling His Name
1. Randomly present the letter tiles that spell “T-y-l-e-r” one at a time. 

2. Ask Tyler to pick the first letter in his name - If he struggles, name and sign the letter choices and ask him again.  If he still struggles, take away three of the letters in his name to reduce his number of choices to two. 

Tip: If he does not choose, or chooses the wrong letter, model the correct choice and place the letter tile in the initial space for spelling his name. Continue to model the spelling of his name with the letter tiles.
3. As Tyler chooses the letter tiles to spell his name, write the letters at the top of his paper.

4. Repeat the previous steps for each letter in Tyler’s name. - Reduce choices as needed.

5. As a final step, finish writing Tyler’s name and the date at the top of his writing for the day. Remember to provide a verbal model of this spelling/writing task.
Writing

Writing Tools - Writing with a pencil (Tool 1) and the alphabet + scribe (Tool 2)
1. Start by offering Tyler an opportunity to write about his topic using his pencil or his alphabet board + scribe.

2. Remind him about his topic for the day and ask him to write about it (e.g., Remember, you chose to write about basketball today. Show me what you want to share in your writing.”)
3. Let Tyler take turns writing on his paper with his pencil, and pointing to letters on his alphabet board (scribed by instructor).

4. Write down every letter Tyler points to on his alphabet board.  Place a space between letters only if Tyler points to the “space” on the alphabet board. If it is clear that Tyler has ended a word, model the use of a space.
Tool 3 – Offering Word Choices on a Dry Erase Board + Scribe
1. Begin by waiting to see if Tyler will make any spontaneous comments (verbally or with signs or gestures) about the picture.  Do not model with signs at first -- He will copy you.  Allow him to point and label. If he looks away, direct his attention to the picture with a figure point and provide a verbal reminder of his topic.
2. Scribe any words or signs Tyler uses to describe his picture.
3. If Tyler does not say anything, write two relevant word choices on the dry erase board (e.g., “jump” and “basketball”).   Ask Tyler which one he wants to share in his writing today.  Say each word with enthusiasm, and point to each word as you read it.  If Tyler does not pick one of the words, offer two new choices.
4. If Tyler touches one of the words by wiping off the dry erase marker, or he touches the word with his nose to sniff it, say “I think you chose jump because you sniffed /wiped it. Can you show me that you want Tyler by pointing to it?” (Rewrite the words if necessary).
5. Another possibility with the whiteboard is to offer choices to complete two word combinations such as:
I like…

This is…



It is…
6. Scribe each word that Tyler chooses from the dry erase board.  Spell aloud each word he chooses as you write it.

7. After Tyler has had opportunities to use his pencil, alphabet board, and dry erase board to write, he can choose to write more with any of the above methods, or he can look through magazines for topics to write about another time.
Tool 4 – Keyboard + Word Processor
1. After using the first three tools above, Tyler often uses a keyboard with a word processor, if one is available, to finish his writing for the day.
2. Before he arrives at the computer have the word processor open and ready – Model his name and date at the top of the document.

3. Tyler will independently enter text into the word processor and can sit at the computer independently. If Tyler navigates into areas within the word processor or computer and cannot continue writing, provide him assistance to return to writing.
4. If Tyler gestures for you to review his writing, read his text aloud with enthusiasm and praise his accomplishment.

5. Tip: Tyler’s writing sample will include a photo image, scribbles, letters of the alphabet, scribed words, and letters and numbers (Word Processed)

Preparing for Author’s Chair

1. When Tyler’s writing is finished, read the entire document aloud with him (possibly several times). If you get a chance, invite other adults to read his writing.
2. As you read his writing sample with enthusiasm emphasize all content in his writing product:

“Let’s read what you wrote today. Here, at the top it says ‘Tyler’ and ‘October 15, 2011’ so we know who wrote it and that you wrote it today. I like the picture you choose – You chose a new topic about watches because I know you really like watches that people wear. Let’s read your writing! You used a blue and green marker to make lots of circuluar scribbles on the page. It looks a bit like cursive writing! I notice you also used your pencil to write a letter ‘t.’. ‘T’ is the first letter in your name. You also chose to write a lot of letters today. I see ‘R, R, O, Q, O Q, P, O, S…..’ I see you also picked the words ‘numbers, blue, watch, red, and time’. You really worked hard today on your writing. I’m sure that your friends and teachers in the room are going to like this new topic and all that you wrote.”
3. Have Tyler choose a reader for Author’s Chair with the “Choose a Reader” communication board.

Author’s Chair


Goals:

· Choose a reader when presented with a set of photo choices

· Use a microphone to vocalize before, during or after his writing is shared

· Tell the class his topic using a BIGmack® switch

· Hold up his picture (topic) for the group to see

· Make eye contact when communicating with others

· Ask for comments or questions after writing is shared with BIGmack® switch

· Respond to a peer’s writing using the an 8 location Cheap Talk® communication device
Sharing

1. After Tyler sits in the Author’s Chair provide him with a microphone. He may choose to vocalize before, during, or after his writing is shared. 

2. Begin by encouraging Tyler to use a BIGmack® switch (pre-recorded before Author’s Chair) to tell the group what his topic is for the day.  If he does not activate the switch to share his topic, provide a pointing point to the Big Mack as a reminder. If needed model use of the Big Mack switch to share his topic.

3. Remind Tyler to -

· show his picture to everyone in the group

· look at his peers when his writing is being shared.
4. The reader that Tyler chose sits next to the Author’s Chair reads all content Tyler produced that day (see the script above). After Tyler’s writing is shared, offer him a second Big Mac switch so that he can ask his peers, “Any questions or comments?”
5. Encourage Tyler to make eye contact with peers when they are making a comment about his writing. You can assist him by pointing to the person who has the talking stick to direct his eye contact.

Commenting
1. Make sure Tyler has the five comment communication board on his desk throughout Author’s Chair.

2. If Tyler raises his hand, bring the 8 location Cheap Talk® device to him to praise the author (e.g., Awesome, Cool, Rockin, Sweet) or make a comment (e.g., I liked your picture, I liked your topic, I liked your words, I liked your reading,). 

3. Periodically remind Tyler that if he would like to make a comment, he can raise his hand. Your reminders should be subtle intitally (e.g., touch his shoulder and model raising your hand). If he appears interested in sharing, but still does not raise his hand, add a verbal reminder and, if needed, assist him in raising his hand.
To accompany:  Sturm, J. (2012). An Enriched Writers’ Workshop for Beginning Writers with Developmental Disabilities. Topics in Language Disorders, 32(4). 
© Sturm (2010) Shared by permission of the author.

